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Elementary Literacy
Task 1: Context for Learning Information


TASK 1: CONTEXT FOR LEARNING INFORMATION

Respond to the prompts below (no more than 4 single-spaced pages, including prompts) by typing your responses within the brackets following each prompt. Do not delete or alter the prompts. Pages exceeding the maximum will not be scored.
About the School Where You Are Teaching

1.
In what type of school do you teach? (Type an “X” next to the appropriate description; if “other” applies, provide a brief description.)
Elementary school: _X_
Middle school: _____
Other (please describe): _____
2.
Where is the school where you are teaching located? (Type an “X” next to the appropriate description.)

City: __X__
Suburb: _____ 

Town: _____

Rural: _____
3.
List any special features of your school or classroom setting (e.g., charter, co-teaching, themed magnet, intervention or other leveled small group instruction, classroom aide, bilingual, team taught with a special education teacher) that will affect your teaching in this learning segment.

[Teller Elementary is a gifted and talent magnet school. Several students are pulled out for intervention times throughout the day depending on the students’ skill level. There is a gifted and talented teacher who takes students and then other intervention teachers who work with the students below level. During reading time, the students are put into reading groups based on their reading level within their classrooms. Students should have a reading group and their reading time is unaffected, but some students are in and out throughout the day to meet with the interventionists and they may miss other instructional time.]
4.
Describe any district, school, or cooperating teacher requirements or expectations that might affect your planning or delivery of instruction, such as required curricula, pacing plan, use of specific instructional strategies, or standardized tests.
[There is not set curriculum for literacy at Teller Elementary. Teller uses something called a genre study. As school, they decide what genres to go through during the year. After the genre is selected, the team of third grade teachers gets together and plans the entire unit together. The unit is just an outline of what the days will look like. There is flexibility for each individual teacher to plan their own lessons. Within the literacy lessons there are specific learning objectives that match with the Common Core State standards. Groupings used for reading and writing are based off of ability of MAP testing and DRA testing. There are 29 students in the class which lends for more of an opportunity to work in small groups. There are two blocks for literacy and one is more whole group instruction and the other is more individualized time.]
About the Class Featured in this Learning Segment

1.
How much time is devoted each day to literacy instruction in your classroom? 

[Two blocks of time of an hour and a half are dedicated to literacy a day. The first block is spent in independent reading, grammar, and other important literacy skills. The second literacy block is used for writing time and guided reading time. The times are separated by a 40-minute break while they are at specials.]

2.
Is there any ability grouping or tracking in literacy? If so, please describe how it affects your class.

[The class has taken the DRA testing to split into ability groups. They also take MAP testing more frequently to determine if a student should move or stay in the same group. They take the DRA test once to begin the year, however, they take MAP testing throughout the entire year.] 
3.
Identify any textbook or instructional program you primarily use for literacy instruction. If a textbook, please provide the title, publisher, and date of publication.

[ Literacy instruction is taught by individual teacher planning from the idea of a genre study. Genre Study by Irene Fountas and Gay Su Pinnell, published by Ohio University, and published in 2012. The school decides the important genres for that grade and the teacher individually makes lessons accordingly. Third grade covers the genres of realistic fiction, non-fiction and expository text, poems, fantasy, and the last one is the teachers’ choice.]

4.
List other resources (e.g., electronic whiteboard, classroom library or other text sets, online professional resources) you use for literacy instruction in this class.
[The classroom has a Promethean, a white board, an abundant amount of books in the classroom library, pointers, bookmarks as line by line guides, pencils and pencil grips, google classroom, Newsela, and many text to speech applications.]

About the Students in the Class Featured in this Learning Segment

1.
Grade level(s): 

[ Third Grade]

2.
Number of

· Students in the class: 29  
· Males: 14 females: 15 
3.
Complete the charts below to summarize required or needed supports, accommodations, or modifications for your students that will affect your instruction in this learning segment. As needed, consult with your cooperating teacher to complete the charts. Some rows have been completed in italics as examples. Use as many rows as you need.

Consider the variety of learners in your class who may require different strategies/supports or accommodations/modifications to instruction or assessment (e.g., students with Individualized Education Programs [IEPs] or 504 plans, students with specific language needs, students needing greater challenge or support, students who struggle with reading, students who are underperforming or those with gaps in academic knowledge).
For Assessment Task 3, you will choose work samples from 3 focus students. At least one of these students must have a specified learning need. Note: California candidates must include one focus student who is an English language learner.
 

	Students with IEPs/504 Plans

	IEPs/504 Plans: Classifications/Needs 
	Number of Students
	Supports, Accommodations, Modifications, Pertinent IEP Goals 

	Below reading level 
	9
	Interventionist time throughout the day, given differentiated or lower text for group reading, put on a Read Act. 

	IEP Plans 
	3
	All are on academic reading plans, pull out times during reading and writing, their goals are to be at or slightly below reading level by the end of the school year with instruction.

	
	
	


	Students with Specific Language Needs

	Language Needs 
	Number of Students
	Supports, Accommodations, Modifications

	English language learners 
	1
	Texts with pictures, Intervention time, and lower level reads.

	
	
	

	
	
	

	Students with Other Learning Needs

	Other Learning Needs 
	Number of Students
	Supports, Accommodations, Modifications

	Struggling readers 
	9
	Leveled text, read aloud where they can follow along, small group time and participation, simpler articles if can be modified.

	Struggling writers 
	9
	Inventive spelling is permitted, shorter length requirement, conferences, pull out time.

	
	
	


� If you need guidance when making a selection, reference the NCES locale category definitions (� HYPERLINK "https://nces.ed.gov/surveys/ruraled/definitions.asp" �https://nces.ed.gov/surveys/ruraled/definitions.asp�) or consult with your placement school administrator.


� California candidates—If you do not have any English language learners, select a student who is challenged by academic English.  
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